
 

 

conflict & communication online, Vol. 13, No. 1, 2014
www.cco.regener-online.de

ISSN 1618-0747
Valentina Baú

Telling stories of war through the screen. Participatory video approaches and practice for peace 
in conflict-affected contexts

Kurzfassung: Literatur über Kommunikation für Entwicklung und Konflikttransformation miteinander verbindend, bietet der vorliegende
Aufsatz eine theoretische Erläuterung der Wirkung von partizipatorischen Videos als Instrument zur Überwindung von Feindseligkeit zwi-
schen Gruppen und zur Heilung und Wiederherstellung von Gemeinschaften, die Verluste und Leid infolge von Bürgerkriegen und zwi-
schengesellschaftlicher Gewalt erlitten haben. Ergänzt wird dies durch eine Reihe von praktischen Erfahrungen aus Projekten, die auf der
Graswurzelebene implementiert wurden.
Diese Art von Szenario, die oft als fehlender Dialog zwischen Gruppen charakterisiert wird, wird als fruchtbarer Boden für den Einsatz von
community media begriffen, die Menschen die Mittel der Selbstdarstellung zur Hand geben. Da sie Kommunikationskanäle schaffen, die
benötigt werden, um Interventionen zur Heilung der Gemeinschaft zu entwickeln, können Videoproduktionen, die mittels partizipatorischer
Methoden gestaltet werden, ein wirksames Mittel für den Umgang mit der Feindseligkeit und Trauer darstellen, die nach einem Bürgerkrieg
fortbestehen.

Abstract: By bringing together literatures of Communication for Development and Conflict Transformation, this paper provides a theoretical
illustration of the impact of participatory video as a tool for overcoming hostility among groups, as well as for healing and re-connecting
communities that have endured loss and suffering as a consequence of civil war and inter-communal violence. This is accompanied by a
number of practical experiences of projects implemented by organizations on the ground.
This type of scenario, often characterized by a lack of dialogue among groups, has been recognized to be fertile ground for the setting up
of community media, where people are given the means for self-expression. In particular, video productions created through participatory
methodology can be effective tools for dealing with the hostility and grief that linger after a civil war, as they provide those channels of
communication that are needed for effective development interventions aimed at community healing.

1. Introduction 

A reality characterized by lack of dialogue among groups can be regarded as fertile ground for the setting up of community
media, where people are given the means for self-expression and for identifying problems and solutions through debate
(Gamucio-Dragon, 2001).  In particular, video productions created through a participatory methodology can be effective
tools for dealing with hostility and grief that linger after a civil war, as they provide those channels of communication that
are needed for effective development interventions aimed at community healing. 

This article begins with a review of the major theories that have given shape to the present field of Communication for
Development, with particular emphasis on the Communication for Social Change approach. This will open the path to a
discussion of the concepts and theories linked to participatory video production in developing contexts, with a presentation
of the views of its major authors. The theoretical framework established thus far will be then analyzed in the light of the
literature on war trauma, conflict transformation and reconciliation. This will clarify subsequent claims on the crucial role
that participatory video productions can play in communities in the aftermath of conflict. 

A brief review of projects that have used participatory video in post-conflict interventions has been compiled for the final
section of this article. The projects differ in their approach to video and in the degree of participation that beneficiaries
have in the activities. Whilst the discussion presented here does not engage in an empirical assessment of each one of
them, their shared goal of opening up a dialogue between groups for the achievement of peace is clarified through the
nexus that the theoretical framework of this paper has with their practice.

By linking communication for development theory with notions of conflict transformation, this paper attempts to contribute
toward filling the gap created by a lack of consistent documentation and analysis of such projects from an academic per-
spective. It also opens the path to further research on the impact that video has in reconnecting groups affected by vio-
lence.

2. Origins and progress of development communication

According to the definition developed by the 1996 United Nations General Assembly, the aim of Communication for Devel-
opment is "to support two-way communication systems that enable dialogue and that allow communities to speak out,
express their aspirations and concerns and participate in the decisions that relate to their development"1.

1. UN General Assembly Resolution 51/172, December 1996.
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The path to such designation has been marked by a number of different practices and theoretical perspectives that have
followed an evolution over the past few decades, forming alongside the various approaches to development theory.

The 1970s saw the introduction of the Diffusion of Innovation model put forward by Rogers (1962), which draws from mass
communication theory and is linked to the Modernisation paradigm that characterized those years. This was followed by a
planned use of mass media like radio and television to promote positive behavior change - especially on health related
issues – in which communication began to be used as a tool for development education with a wider scope. This practice
has given birth to a discipline known by many as ‘edutainment’, for its particular feature of educating an audience while
entertaining. An extensive body of literature has come to characterize the field of edutainment, particularly through the
work of authors such as Arvind Singhal and Everett Rogers (1999), who have reflected upon and identified the strengths
of using media to provide people with models with which they can identify themselves.

Another important move in the growth of the discipline of communication for development has been the acknowledgement
of the flaws of theories of Dependency and Modernization and the shift towards a People-centered Development approach
from the 1980s. 

Huesca (2003) explains how, until then, development interventions had focused on the individual and had failed to take
into account the social, political and economic context. Similarly accompanied by a lack of structural analysis, the role of
communication in development had been simply considered as a process of persuasion aimed at the adoption of new be-
haviors or technologies by communities in developing areas of the world (ibid). Today, however, scholars have begun to
recognize the limitations of unidirectional approaches based on knowledge transfer, and the attention has shifted towards
ways that give voice to those at the grassroots and delink them from the slant that had seen them as passive recipients of
information (Ramirez 1998).

Thus, a new perspective that looks at the notion of a participatory form of communication has begun to gain ground
through the consolidation of the idea, among development planners, that establishment of a dialogue with projects’ bene-
ficiaries is needed in order to conceive, carry out and evaluate activities effectively. At the same time, practitioners have
recognized that the only way for beneficiaries to take ownership of the projects is by having a say in the decisions that are
being made (Gamucio-Dragon, 2001). As Gamucio-Dragon and Rodriguez (2006) clarify, people and communities are at
the center of development and participatory communication allows their local knowledge and perspectives to come to the
surface and thus influence the development process. 

3. Communication for social change

The different perspectives discussed above on the application of participatory methodologies in communication for devel-
opment have led to the rise of a new field that aims to take further the earlier behavior change approaches that targeted
primarily the individual. The field goes under the name of Communication for Social Change (CFSC) and can be defined as
"a process of public and private dialogue through which people themselves define who they are, what they need and how
to get what they need in order to improve their own lives. It utilizes dialogue that leads to collective problem identification,
decision-making and community-based implementation of solutions to development issues" (Byrne et al. 2005, 1).

This area is being researched and analyzed by a number of scholars and practitioners, particularly through the establish-
ment of the CFSC Consortium. In one of the key publications released by the group, Figueroa et al. (2002) explain the
importance of dialogue as a process in which each party tries to understand not only what others believe, but also their
own beliefs. This represents a form of collective action, where both sides undergo the experience of shaping and re-shaping
their convictions. The authors point out how this very process can be regarded as particularly complex when the parties
involved have a long history of conflict.

With the rise of this new view of communication, accompanied by the establishment of the CFSC School, more indigenous
forms of communication gained attention, and are considered as valid tools for stimulating dialogue and critical awareness.
They include instruments such as music, theatre, dance, and also video and radio, which offer a channel to give voice to
marginalized groups (Waters, 2000).

In particular, Norrish (1998) points out how the revolution in technology that has taken place over the past two decades
has brought about a more accessible use of both video and audio instruments, which are available in smaller and less ex-
pensive formats. The simultaneous shift that has occurred in the role of the media in communication for development has
thus been towards a new view of the media as channels of participation for rural and urban communities in decision-making
processes (ibid).

From these new approaches, development communication projects implemented at a practical level have shown how, by
reversing the traditional audience-producer dichotomy in media practice, people can look at their lives and that of those
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around them from another perspective and regain control of their situation. This can have great potential when applied to
contexts of communities who have experienced mass violence, as the conflicts that have overstayed war can be trans-
formed in the light of a new agenda that includes reconciliation.

The following sections intend to show the link between participation in video production and the potential to create con-
nections among former enemies by sharing stories and experiences of war.

4. Participatory video

Rodriguez (1994), one of the more prominent scholars who have studied the use of video with disadvantaged groups, de-
fines a participatory video (PV) production "one in which a communicator and a community engage in video production.
That is, the whole process of producing a video message (planning, script writing, shooting, viewing, editing, and showing)
is shared by both, the ‘communication expert’ and the community" (150).

While this tool has also been analyzed in literatures such as those of anthropology (Pink 2007; Zoettl 2012, 2013) and
geography (Kindon 2003, Richardson-Ngwenya 2012), the discussion presented here focuses mainly on the communication
process that arises from its use.

White and Patel (1994) place emphasis on one of the main characteristics of PV productions, which is their adoption of a
horizontal rather than vertical use of video. This type of activity can initiate an exchange of communication at the individual
level, and also from group to group and village to village. The messages created by way of the video camera can be taken
from one place to another and be shared directly with the people.

Another important aspect lies in the fact that most rural people are highly unlikely to see themselves on a screen throughout
their lifetime. Video, however, can make this experience possible. This powerful event can influence a person’s perspective
to the extent of encouraging them to begin to reconsider and adjust their frame of reference in accordance with the envi-
ronment they live in (ibid).

Through her work on the use of PV in violent contexts, Wheeler (2011) highlights how participatory video is a process that
involves the creation of knowledge from those who participate. The message that has to be conveyed, therefore, is not
pre-established, but it arises from the process that brings about its articulation: "participatory video can facilitate continually
expanding boundaries of knowledge, from the self to the group to the community, to beyond; between different perspec-
tives expressed, reconciled or shed through the process" (53).

Under a cultural anthropological lens, Ginsburg (1991) recognizes how indigenous media can become instruments for the
reproduction and transformation of cultural identity, particularly among those groups who have been affected by political,
economic or geographical disruption. Thanks to their ability to go beyond boundaries of time, space and language, the
media can rebuild social ruptures and help to redefine identities by reconnecting past and present.

At the same time, Bery (2003) recognizes the importance of the roles of both the producers and the viewers. The author
highlights how participatory video is effective also at engaging its audience in the process. While the producer gains power
by being in charge, identifying issues and shaping the story, the viewer is able to internalize the content, reformulate con-
cepts and challenge stereotypes.

Again, Bery (2003) emphasizes how the videos produced through the PV activity become instruments for sharing experi-
ences, and how viewers can reflect upon others’ stories and apply them as new frames of reference to look at their own
realities. The viewing experience gives members of the audience the opportunity to examine their situation and that of their
community, and to consider ways to take charge of their lives. In addition, "video can be used in iterative cycles of shooting
and screening to tell stories and create dialogue that unfold over time in response to the changes that occur" (113).

5. In the aftermath of civil war

Societies emerging from conflict acknowledge the fact that despite the war having come to an end, the path to peace –
particularly towards sustainable peace – is still a long one: factors such as extreme poverty, ongoing ethnic, political or
religious fighting, armed violence, as well as the absence of a stable government and basic infrastructure, are all potential
causes for a fallback into war (Anderlini & El-Bushra 2004).

Even though the institutional conflict has come to an end, issues linked to power, interest and identity between the warring
parties have not disappeared. In reality, civil violence is still present at the lower levels of society and continues to be an
instrument of revenge in certain areas, where hostility strongly emerges between communities. External assistance that is
offered should focus on the creation of tools which allow for non-violent resolution of the outstanding disputes. In addition
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to working on the structural causes of conflict, development programs must therefore be built on the objectives of renewing
social relations, fostering dialogue and building confidence (Fisher 2004).

One of the most serious legacies of a civil conflict is the trauma experienced by individuals and communities. Fisher (2004)
stresses how, in this context, the psychosocial dimension gains particular relevance, involving, especially, interventions that
aim at overcoming trauma and achieving reconciliation at both the individual and inter-group level, while simultaneously
working on identity issues. Moreover, both parties should be enabled to gain an understanding into the other’s standpoint
and believe that the creation of a productive dialogue is possible (Ross 2000).

Yet, while the process of individual healing from trauma deals primarily with the needs and interests of individuals and how
they relate to their community, it is difficult to identify a specific practice that traumatized groups should undertake in order
to heal themselves. This is due to the fact that people react to a traumatic experience in different ways in accordance with
the culture they live in (Brendel, 2006). As Krippner and McIntyre (2003) emphasize, the kinds of challenges faced in treat-
ing large civilian populations affected by psychological war trauma are often unique and cannot always be found in thera-
peutic literature or conventional clinical practice. In some cases, effective tools for collective healing may include sharing
stories, ventilating feelings and using arts to represent violent experiences. In other scenarios, it may be useful to engage
the community of victims and that of perpetrators in a dialogue, in which they both have an opportunity to confront one
another by sharing stories, expressing feelings, apologising and forgiving.

Miall (2004) defines conflict transformation as "a process of engaging with and transforming the relationships, interests,
discourse and the very constitution of society that supports the continuation of violence. This suggests a wide-ranging ap-
proach emphasising support for groups within the society in conflict rather than for the mediation of outsiders, for a long-
term process of peace-building" (4). 

This approach is largely advocated by Lederach through his work Preparing for Peace: conflict transformation across cul-
tures (1999). In earlier writing (1997), the author also explains how the aim of reconciliation is to offer an opportunity to
the opposing sides to meet together at various levels, make sense of their past and reflect on an interdependent future.

Shapiro (2006) emphasizes that one of the levels of analysis that need to be targeted in conflict interventions for social
change is that of changing relationships. According to the author, change at this level occurs when interventions are de-
signed to create a collaborative and meaningful interaction between members of the (formerly) warring parties, which re-
sults in the improvement of inter-group relations. Shapiro (2006) states that "the processes of learning about the ‘out-
group’, changing behaviors toward out-group members, developing cross-group friendships and, at times, … establishing
a new, common in-group identity facilitate inter-group cooperation" (6).

This shows, once again, how crucial are communication interventions that are aimed at re-establishing dialogue and sharing
experiences among groups. 

6. Video stories for peace

As previously discussed, conflicts are increasingly been fought among a large number of different groups and factions. As
a result, media projects aiming at peace need to be designed with the intent of reaching all sides of the populations in-
volved. Hieber (2001) recognizes ways in which the media can play an important role in addressing tensions that outlast
the end of fighting. In particular, media projects intending to be sustainable should consider the divisions within a society,
and plan how to overcome the particular divergences that have caused the conflict.

In a statement released by UNESCO on the occasion of World Press Freedom Day 2009, the agency declares that: "The
media have a demonstrated ability in fostering mutual understanding by communicating across divides, thus bringing com-
peting narratives together into a shared story" (1).

This further validates the idea that media productions created through a participatory methodology can be effective tools
for dealing with the hostility and grief inherited in post-conflict settings, as they can be employed as avenues to share sto-
ries and the experiences of loss and violence with opposing sides, and serve as tools for intervention aimed at community
healing.

Rodriguez (2000), again, is one of the few scholars to have offered an illustration of the benefits that participatory media
can provide in post-conflict settings. Her ideas are discussed below:

• Participatory media are regarded as alternative sources of information to the mainstream news system, and can help
communities understand their social reality

• They can also be seen as seekers of peace initiatives, since they offer great opportunity to provide peace initiatives,
conflict resolution and reconciliation through dialogue at the heart of civil society
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• They are identifiable as architects of peace genres, as they can distance themselves from the traditional focus that
ordinary media hold on conflicts and opposition - which are considered newsworthy subjects and more attractive to
audiences - and work on different narratives that address peace 

• As catalysts of forgiveness, participatory media offer a space for the humanization of and the dialogue between sur-
vivors and victimizers. This allows the development of a new perspective on the events that have occurred and en-
courages forgiveness.

• Finally, they can be sites to reclaim the experience of violence. While the trauma caused by war tends to drive the
survivor towards silence and isolation, participatory media can help translate the experience of violence into human
language. 

In addition to Rodriguez, another author who has made a connection to the healing effect of communication for develop-
ment in post-conflict situations is Harris (2010). Her analysis of an ethnographic case study of a participatory video work-
shop with rural women in post-conflict Fiji highlights the need for participatory practices in conjunction with community-
based reconciliation efforts to encourage dialogue between alienated groups. Through an exploration of the idea of partic-
ipatory media as a dialogic tool, the author shows how this methodology can help bring to light the connections rather than
the disconnections between people. 

Harris (2010) tells how, through a recodification of traditional customs and social networks, community productions open
a space for new interactions, reviving relationships that had withered. This occurs both within and among communities. At
the same time, referring again to post-conflict contexts, the author highlights how ‘the process […] of content development
become[s] a dynamic site for community building and reconciliation’ (162-163). Here, reconciliation is not enforced from
the top down, but is rather initiated by the social cohesion that is created through the production of local content (ibid).

This can be linked to some of the concepts presented by Senehi (2002) in her work on storytelling as a peace process. The
author emphasizes the importance, in the context of long-lasting inter-communal conflicts, of developing a shared narrative
that strengthens the sense of common identity. This is also needed in the face of silence and lack of awareness that sur-
round some of the issues related to the conflict; establishing a community-based knowledge can help restore a sense of
power to address problems that were left unresolved.

Bery (2003) suggests that "active storytelling through video helps the producer and the viewer to look within themselves,
sometimes for the first time" (116). When dealing with intense social trauma, storytelling has demonstrated that it has an
important effect on the lives of individuals. Survivors’ recounting of their traumatic events will ultimately reopen those chan-
nels of thoughts, feelings and communication that the trauma had shut down. Having the opportunity to tell one’s story of
trauma to someone who is willing to listen can be extremely beneficial and allows the retelling of deeply personal stories
that previously had been repressed (Chaitin 2004).

From an oral history perspective, Field (2006) points out how disseminating stories through multimedia productions can
enable marginalized people to make connections with others who share the same types of memories. This is particularly
relevant in the case of trauma survivors, who often isolate themselves in the belief that they are the only individuals expe-
riencing that situation. The author explains how this process is important "to identify the social interconnectedness of past
experiences and current memories" (40).

Within this context, Bery’s (2003) considerations on the PV process again gain particular relevance: "Participatory video …
blends the freshness of oral tradition to elicit new thoughts from the viewers through playback discussions. In this partic-
ipatory video context, both the producer and audience are powerful actors since the producer gains the power to tell a
story and the viewer internalizes the stories during playback sessions and gains the power to take control over and change
their lives and structures of the society in which they live" (113).

Also Goodsmith and Acosta (2011) highlight how videos produced by the community can help individuals and groups break
through isolation. By watching their stories through the screen, people realize that they are not the only ones who have
experienced certain events. In a post-conflict scenario, video can also be incredibly useful to remind people of the horrors
they have inflicted on each other, and to develop the will to forgive (Visser 1998). Finally, these productions can offer pos-
itive models of change that present alternative suggestions to violence (Goodsmith & Acosta 2011).

7. Experiences from the field

There are a number of experiences from the field that are related to the use of video in post-conflict settings. These are
mainly activities implemented by non-governmental or other charitable organizations. While they carry an analogous pur-
pose, methods may vary slightly, depending on the way each project is planned; methods differ particularly in the way the
use of cameras is introduced to participants, and in the degree of definition of the roles that each individual has within the
video-making process. Another difference may lie in the use that is made of the final video product, which relates directly
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to the decision-making power beneficiaries have in the activity. These distinctions depend on the degree of participation
that has been built into each project.

An example of a project where video was used for these purposes was in South Africa in the early 1990s. Although the
country had not undergone civil war, policies of separatism, discrimination and ethnic rivalry had put several areas under
the strain of internal conflict and violence. In Thokoza township outside Johannesburg, more than 2000 people were re-
ported dead as a result of the pre-election strife between the African National Congress and the Inkatha Freedom Party.
After the election, tension between the two groups increased and threatened to break out again. The Simunye Video Dia-
logue Project was set up to bring political adversaries together through the use of video cameras. The main participants
who made this process possible were the two former rival commanders, Thabo Kwaza of the ANC and Wiseman Ndebele
of Inkatha.

Visser (1998), who facilitated the activities, describes the project as follows:

Thabo and Wiseman were handed video cameras to facilitate dialogue between ‘their sides’ and between themselves. Initially given digital
hand-held cameras and training in video-making and conflict handling, Thabo and Wiseman began to shoot scenes, conduct interviews
and record stories of suffering and hopes for the future as seen by the people from ‘their side’. They used the intimacy of their access to
go as deeply as they dared, identifying key issues for the community. To do this successfully, they had to listen to their own inner voices,
their own emotions, fears and hesitations. Essentially they engaged in a journey of personal dialogue while recording the dialogue of their
comrades.

Successively, Thabo and Wiseman entered the layer of joint dialogue, by showing their work to each other and starting the process of
visual sharing and creating a joint film. In fact, the very soul of each side had to be shared with the former enemy. What was separate
had to become one, in a small but symbolic process for the community.

The third sphere of dialogue occurred when a section of the community, including former commanders, members of the defense struc-
tures, local politicians, representatives from women’s and youth’s structures, as well as church and business leaders, gathered in a public
setting to watch the completed film. The video – which was emotional and spoke to people’s fear, anger, shame and sadness – was
screened in a facilitated session where people engaged each other, ‘dialoguing’ with those with whom they otherwise would not talk.1

A more recent experience from the African context is the work that the non-governmental organization (NGO) FilmAid im-
plemented in Kenya in Dadaab refugee camp between 2011 and 2012. Situated in the north-eastern part of the country,
next to the border with Somalia, Dadaab is home to approximately half a million refugees. People from different cultures,
ethnic groups and nationalities, arriving from war torn areas, have to learn how to live together in peace.

Through their Community-based Participatory Video Program, the beneficiaries’ largest contribution was the development
of all the video-based materials. Advisory Committees consisting of women and youth representatives, religious leaders
and others, were constituted to inform the messaging structure, script development, production and post-production. Fo-
rum group discussions were also held to contextualize the issues and test scripts for significance and accuracy, among other
things. Advisory Committees also included relevant stakeholders with expertise on the thematic area of the films (i.e. agen-
cies operating in the camp) to ensure that accuracy of information was delivered at all times2.

Topics addressed in these videos included, among others, conflict resolution and peacebuilding. In particular, the videos
appeared to have an impact on:

• Enabling people from different cultures to do business together or employ people from other communities;
• Enhancing the concept of harmonious living, which involves talking and understanding each other’s cultural differenc-

es instead of attacking one another;
• Promoting dialogue between people in dispute through community leaders as the right channel to resolving conflict

(FilmAid 2012).

A program that takes on a more conventional filmmaking approach is Peace It Together, which addresses the long-lasting
conflict between Israel and Palestine. As highlighted in the presentation of their activities, their work revolves around three
processes: 

1. Dialogue: learning about and listening to each other
2. Filmmaking: engaging in the creative process
3. Sustaining the impact: sharing the films and encouraging others to build peace

With a focus on young people, the activities involved offer the opportunity to establish a dialogue between the two sides,
which collaborate in the creation of short films that are used as peacebuilding tools. In order to produce films together,
filmmakers must engage in a discussion on contentious topics and, as a result, adjust some of their own ideas and expec-

1. This text has been reproduced and slightly adapted from Visser’s 2008 article.
2. Personal correspondence with Mordecai Odera, Programme Quality Officer, FilmAid Kenya, 13/02/2013.
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tations; this is an essential process for reconciliation and peace. Through the filmmaking activities, the youth socialize, ne-
gotiate and discover each other1.

A similar example took place in Azerbaijan, in an attempt to create an understanding between Armenians and Azeris. Con-
nections between the two groups were lost in the 1994 conflict and new generations were raised with no contact or knowl-
edge of one another. The project Dialogue Through Film, implemented by the NGO Internews, trained participants – young
people from both sides – in filmmaking and in some of the key notions of peacebuilding. Ideas would be shaped into films
and first cuts would be made, thanks to the assistance of a professional director. Participants would then meet to watch
and critique them together, and to agree on final edits. The resulting films were shown in a series of screenings in Armenia,
and each function was accompanied by a facilitated dialogue session for the audience (Conciliation Resources 2012).

Although this article does not engage in an empirical assessment of the impact that these projects have had, their design
demonstrates the relevance that these activities have in contexts of peacebuilding. The field experiences presented here
are particularly helpful in revealing how practice has evolved to inform theory. For this reason, a more consistent and rig-
orous analysis of how participants respond to the use of video to portray personal stories of violence and suffering, and
the effects these productions have on their audience, is what directions for future research should include in order to high-
light and incorporate new developments in this field. The varying degrees of participation that the different approaches to
videos carry – as exemplified in the experiences discussed above – is another factor that requires further examination. This
is useful in order to establish the type of involvement participants should have in these productions, on the basis of the
cultural and political context in which these projects are taking place.

8. Conclusions

This paper shows how local involvement in video productions for storytelling in the aftermath of violence can lead to the
opening of spaces for dialogue and reconciliation within and among communities. 

The evolution of literature on communication for development demonstrates how the shift in development practice has
been accompanied by new approaches to the use of the media, particularly with the introduction of the Communication for
Social Change model. A new participatory methodology has arisen, which sees community members no longer as passive
audiences but as primary makers of their own media content.

When these activities take place where hostility reigns, video can be a powerful tool for sharing stories for conflict trans-
formation and the restoration of social fabric that conflict has destroyed. Grief, isolation and victimhood are all elements
that video stories can address and the wider community can benefit through public screenings. 

The cross-disciplinary discussion built over different literatures ranging from development to peace and conflict studies has
shed light on the links and the effects that new applications of participatory media and communication planning can have
in post-conflict environments. This highlights the potential of development communication in targeting violence and trau-
ma; at the same time, it extends the scope for empirical research on the application of participatory video design in peace-
building interventions. 

References

Anderlini, S. N. & El-Bushra, J. (2004). Post-Conflict Reconstruction. In N/A (eds.), Inclusive Security, Sustainable Peace: a toolkit for ad-
vocacy and action. Washington and London: Hunt Alternatives Fund and International Alert, 51-68.

Bery, R. (2003). Participatory Video that Empowers. In: White, S. A. (Eds.), Participatory Video: images that transform and empower. 
London: Sage, 102-121.

Brendel, D. H. (2006). Psychotherapy and the Truth and Reconciliation Commission: the dialectic of individual and collective healing. In 
Nyquist-Potter, N. (Eds.), Trauma, Truth and Reconciliation. Oxford: Oxford University Press, 15-27.

Byrne, A., Gray-Felder, D., Hunt, J., & Parks, W. (2005). Measuring Change: a guide to participatory monitoring and evaluation of com-
munication for social change. South Orange: Communication for Social Change Consortium, consulted on 15 August 2011:
http://www.communicationforsocialchange.org/pdf/measuring_change.pdf

Chaitin, J. (2004). Narratives and Storytelling in Conflicts and Conflict Resolution, consulted on 7 June 2011: 
http://www.abrahamsvision.org/documents/readings/2008vision/israeli-palestinian-conflict/optional/Narratives_and_Storytelling.pdf

Conciliation Resources (2012) Dialogue Through Film: a handbook, consulted on 5 May 2013: 
http://www.c-r.org/sites/c-r.org/files/DialogueThroughFilm_web_EN.pdf

1. This information was found on http://peaceittogether.com/
 2014 by verlag irena regener  berlin 7

http://www.abrahamsvision.org/documents/readings/2008vision/israeli-palestinian-conflict/optional/Narratives_and_Storytelling.pdf
http://www.c-r.org/sites/c-r.org/files/DialogueThroughFilm_web_EN.pdf


Valentina Baú conflict & communication online, Vol. 13, No. 1, 2014
Telling stories of war through the screen
Field, S. (Spring 2006). Beyond 'Healing': trauma, oral history and regeneration. Oral History, Vol.34(No.1), 31-42. 

Figueroa, M. E., Kincaid, D. L., Rani, M., & Lewis, G. (2002). Communication for Social Change: an integrated model for measuring the 
process and its outcomes, Communication for Social Change working paper series. New York: Rockefeller Foundation, consulted on 
10 February 2009: http://www.communicationforsocialchange.org/pdf/socialchange.pdf

FilmAid (2012). Analysis of Audience Knowledge during FilmAid Video Based Activities in Dadaab 2011-2012. Nairobi: FilmAid

Fisher, M. (2004). Recovering from Violent Conflict: regeneration and (re-)integration as elements of peacebuilding. In: Austin, A., Fischer, 
M. & Ropers, N. (Eds.), Transforming Ethnopolitical Conflict – The Berghof Handbook. Berlin: Berghof Research Centre for Construc-
tive Conflict Management, 373-402.

Gamucio-Dragon, A. (2001). Making Waves: stories of participatory communication for social change. New York: The Rockefeller Founda-
tion.

Gamucio-Dragon, A. & Rodriguez, C. (2006). Time to Call Things by Their Name: the field of communication & social change. Media De-
velopment, Vol.3, consulted on 25 October 2010:
http://www.waccglobal.org/en/20063-communication-for-development-and-social-justice/586-Time-to-Call-Things-by-Their-
Name-The-Field-of-Communication--Social-Change.html

Ginsburg, F. (1991). Indigenous Media: Faustian contract or global village? Cultural Anthropology, Vol.6(1), 92-112.

Goodsmith, L. & Acosta, A. (2011). Community Video for Social Change: a toolkit. Minneapolis: American Refugee Committee International.

Harris, U. (2010). Bridging the Divide with Participatory Video. Fijian Studies: A Journal of Contemporary Fiji, Vol.6(Nos.1 & 2), 146-165.

Hieber, L. (2001). Lifeline Media: reaching populations in crisis - A Guide to Developing Media Projects in Conflict Situations. Geneva: Media 
Action International (MAI), consulted on 18 September 2010: http://www.unisdr.org/files/636_10303.pdf

Huesca, R. (2003). Participatory Approaches to Communication for Development: a 21st century perspective. In: Mody, B. (Eds.), Inter-
national and Development Communication. London: Sage, 209-226.

Kindon, S. (2003). Participatory Video in Geographic Research: a feminist practice of looking? Area, Vol.35(No.2), 142-153.

Lederach, J. P. (1997). Building Peace: sustainable reconciliation in divided societies. Washington DC: United States Institute of Peace.

Lederach, J. P. (1999). Preparing for Peace: conflict transformation across cultures. Syracuse: Syracuse University Press.

Miall, H. (2004). Conflict Transformation: a multi-dimensional task. In: Austin, A., Fischer, M. & Ropers, N. (Eds.), Transforming Ethnop-
olitical Conflict – The Berghof Handbook. Berlin: Berghof Research Centre for Constructive Conflict Management, 67-89.

Norrish, P. (1998). Radio and Video for Development. In Richardson, D. & Paisley, L. (eds.), The First Mile of Connectivity. Rome: United 
Nations Food and Agriculture Organization (FAO), consulted on 10 September 2011: 
http://www.fao.org/docrep/x0295e/x0295e08.htm

Pink, S. (2007). Doing Visual Ethnography: images, media and representation in research. London: Sage.

Ramirez, R. (1998). Communication: a meeting ground for sustainable development. In: Richardson, D. & Paisley, L. (Eds.), The First Mile 
of Connectivity: advancing telecommunications for rural development through a participatory communication approach (n/a). Rome: 
FAO, consulted on 10 September 2011: http://www.fao.org/docrep/x0295e/x0295e05.htm

Richardson-Ngwenya, P. (2012). The Affective Ethics of Participatory Video: an exploration of inter-personal encounters. ACME: An Inter-
national E-Journal for Critical Geographies, Vol.11(No.2), 250-281.

Rodriguez, C. (1994). A Process of Identity Deconstruction: Latin American women producing video stories. In: Riaño, P. (Eds.), Women 
in Grassroots Communication. Thousand Oaks: Sage Publications, 149-160.

Rodriguez, C. (2000). Civil Society and Citizens’ Media. In: Wilkins, K. G. (Eds.), Redeveloping Communication for Social Change: theory, 
practice and power. Lanham: Rowman & Littlefield, 147-160.

Rodriguez, C. (December 2004). Communication for Peace: contrasting approaches. The Drum Beat, No.278, consulted on 8 July 2011: 
http://www.comminit.com/drum_beat_278.html

Rogers, E. M. (1962). Diffusion of Innovations. New York: Free Press.

Ross, M. H. (November 2000). Creating the Conditions for Peacemaking: theories of practice in ethnic conflict resolutions. Ethnic and Racial 
Studies, Vol23(No.6), 1002-1034. 

Senehi, J. (2002). Constructive Storytelling: a peace process. Peace and Conflict Studies, Vol.9(No.2), 41-63. 

Shapiro, I. (2006). Theories of Practice and Change in Ethnic Conflict Interventions. In: Fitzduff, M. & Stout, C.E. (Eds.), The Psychology 
of Resolving Global Conflict: from war to peace. Volume 3. Santa Barbara: Preager Security International, 1-32.

Singhal, A., & Rogers, E. (1999). Entertainment-Education: a communication strategy for social change. Mahwah: Lawrence Erlbaum As-
sociates.

UNESCO. (2009). The Potential of Media: dialogue, mutual understanding and reconciliation. Paper presented at the International Confer-
ence for World Press Freedom Day, Qatar, consulted on 5 May 2009: 
 2014 by verlag irena regener  berlin 8

http://www.waccglobal.org/en/20063-communication-for-development-and-social-justice/586-Time-to-Call-Things-by-Their-Name-The-Field-of-Communication--Social-Change.html
http://www.waccglobal.org/en/20063-communication-for-development-and-social-justice/586-Time-to-Call-Things-by-Their-Name-The-Field-of-Communication--Social-Change.html
http://www.fao.org/docrep/x0295e/x0295e08.htm
http://www.fao.org/docrep/x0295e/x0295e05.htm


Valentina Baú conflict & communication online, Vol. 13, No. 1, 2014
Telling stories of war through the screen
http://portal.unesco.org/ci/en/ev.php-URL_ID=28414&URL_DO=DO_TOPIC&URL_SECTION=201.html

Visser, P. (December 1998). Simunye Dialogues: using video to heal and rebuild. Track Two, Vol.7(No.4), 32-43. 

Waters, J. (2000). Power and Practice in Development Communication Discourse and Method. In: Wilkins, K.G. (Eds.), Redeveloping Com-
munication for Social Change - Theory, practice and power. Lanham: Rowman and Littlefield Publishers, 89-102.

Wheeler, J. (2011). Seeing like a Citizen: participatory video and action research for citizen action. In: Shah, N. & Jansen, F. (Eds.), Digital 
AlterNatives with a Cause? Book 2 - To think. Bangalore: Centre for Internet and Society / Hivos, 47-60.

White, S. A., & Patel, P. K. (1994). Participatory Message Making with Video: revelations from studies in India and the USA. In: White, S. 
A., Nair, K. S. & Ascroft, J. (Eds.), Participatory Communication - Working for change and development. New Delhi: Sage, 359-386

Zoettl, P. A. (2012). Participatory Video as a Means of Reflection and Self-reflection about the Image and Identity of Re-emerging Indig-
enous Groups in North-eastern Brazil. Social Anthropology in Action, Vol.19(No.2), 17-26.

Zoettl, P. A. (2013). Images of culture: participatory video, identity and empowerment. International Journal of Cultural Studies, 
Vol.16(No.2), 209-224.

On the author: Valentina Baú is a PhD candidate at Macquarie University (Sydney, Australia). Over the past seven years, her work has
been focused on the use of communication in development; she has collaborated with different NGOs, the United Nations as well as the
Italian Development Cooperation. She has lived and worked in various African countries. At present, her research looks at the use of Com-
munication for Development in Peacebuilding, particularly through the use of participatory media

Address: Macquarie University, Department of Media, Music, Communication & Cultural Studies (MMCCS), Building Y3A, North Ryde 2109,
Sydney, Australia. 
eMail: valentina.bau@students.mq.edu.au
 2014 by verlag irena regener  berlin 9


